How can we make sure they really are reading?  Differentiating independent reading to engage readers
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This Prediction Uses…
Prediction Attributes



Put Tally Marks in Here

	title/chapter headings


	

	front and back cover 


	

	pictures and captions and other text features



	

	what I already know about the topic including vocabulary

	

	what I know about the author, genre or series


	

	what I know about a character


	

	what I know about text structure


	

	what has happened so far in the book


	

	a meaningful connection


	


[image: image2.wmf]
Thinking About My Reading: Predicting

Self Assessment and Goal Setting
Name________________________________

Date______________


Directions: Put a check mark by the things you do well as a reader when making predictions.  Highlight the things you think you need to work on to become a better reader.

· Use title/chapter headings.

· Use the front and back cover.

· Use pictures and captions and other text features.

· Create questions that might be answered as I read.


· Use what I already know about the topic, including vocabulary.

· Use what I know about the author, genre, or series.

· Use what I know about a character.

· Use what I know about text structure.

· Use what has happened so far in the book.

· Make meaningful connections while I read.



Choose one highlighted item to improve upon:


Tell several specific ways you plan to improve your previewing skills.  Include steps.
Independent Reading Research

· Incidental vocabulary learning occurs in the context of reading (Anderson, 1996).

· Students who do not read in their free time often lose academic ground, even if they were not initially remedial (Mullis, Campbell & Farstrup, 1993).

· Struggling readers benefit from reading voluntarily (Fink, 1995).
· Independent reading is an opportunity for assessment (Worthy, Broaddus & Ivey, 2001).

· In-school free reading promotes reading comprehension (Krashen, 1988).
· Time spent reading is tied to reading and writing competence (Anderson, Wilson & Fielding, 1988).

Research on Successful SSR Programs
· Access

· Appeal

· Conducive environment

· Encouragement

· Staff training

· Non-accountability

· Follow-up activities

· Distributed time to read       (Pilgreen, 2000)








Name _________________________

Interest and Wide Reading Inventory


1. If you could be anything in the world when you grow up, what would you be? Why? 

___________________________________________________________________________________

2. What are your hobbies? ______________________________________________________________

3. If you could travel anywhere at all, where 
would you go? ___________________________________

4. What do you like to do with your friends? _______________________________________________


5. What is your favorite television show? Why?_____________________________________________


6. What is your favorite animal?  ________________________________________________________

7. What do you do when you have time to do want you want?  _________________________________

8. What subject or subjects do you like best in school? _______________________________________

9. What is the title of the last book you read? _______________________________________________

10. What are you reading right now? _____________________________________________________

11. Put an X in the box that tells how you feel about reading each of the following:

	Type of text
	I like it a lot.
	I like it a little.
	I don't like it.
	I haven't tried it yet but would like to.
	I'm not interested in reading it.
	I don't know what it is.

	Magazines
	
	
	
	
	
	

	Biography
	
	
	
	
	
	

	Science
	
	
	
	
	
	

	History
	
	
	
	
	
	

	Historical Fiction
	
	
	
	
	
	

	Adventure
	
	
	
	
	
	

	Romance
	
	
	
	
	
	

	Sports
	
	
	
	
	
	

	Comic Books
	
	
	
	
	
	

	Mysteries
	
	
	
	
	
	

	Science Fiction/Fantasy
	
	
	
	
	
	

	Realistic Fiction
	
	
	
	
	
	

	Horror
	
	
	
	
	
	

	Poetry
	
	
	
	
	
	

	Short Stories
	
	
	
	
	
	

	Picture Books
	
	
	
	
	
	


	
	R5 Status of the Class
	
	
	
	

	Student
	Book/Page #
	Date
	Book/Page #
	Date
	Book/Page #
	Date
	Book/Page #

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 


R5 Conference Form

Student:  __________________________


Date: ___________


Intervention (only if needed):        Changing Books          Stuck in genre/series          Books too difficult

1. Tell me a little about what you’re reading? Title _____________________ Genre __________

2. Last time we met you were working on ______________________________ (goal), have you done this today?

If yes, 

Able to give a specific example of strategy use from your current book.

Able to give a specific example of strategy use from any text.



(go to #3)


If no, 



Example was non-specific or invented.



Unable to give an example of strategy use.


Can you give me an example of a strategy you have used today?

       Connecting 
                Predicting

             Questioning

       Visualizing

     Summarizing
             Other ________________

If needed, use probes on folded card to help student identify and/or better understand strategy use.


3. Let’s look at your current self-assessment/goal-setting.  Review plan:

Plan is feasible.  Have you been doing it?  If yes, have student give example (this may be unnecessary because they already did above).  If no, remind student to use plan, coach as needed.

Plan is not feasible.  Help student rewrite plan.

4. How can I help you become a better reader?

5. Goal for next conference:    
	
	R5 
	  Reflect and Response
	Log
	

	Date
	Title, Author
	Genre
	Response to what I read: I'm wondering… I can see a clear picture of... I feel sorry for… I really liked it when… Can you believe… I made a connection to... WOW! Today in my story...
	Metacognitive Strategy

I used today…..

Q, P, S, V, and/or C

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Metaconitive Strategy Code:  Q- questioned, P- predicted, S-summarized, V- visualized, C-connected, O- other

Purposes of R5
· Build motivation to read.


· Increase reading proficiency.


· Enhance metacognitive awareness.


· Improve active listening.


· Scaffold the use of comprehension strategies.  (making connections, prediction, questioning, visualizing and summarizing)

· Promote and support wide reading.

Benefits of Conferencing:
1.
Enhances the relationship between the student and teacher.

2.
Gives the teacher a better understanding of what the student is capable of doing and what 
          they need to move them to independence.

3.
Improves self-esteem.

4.
Develops a sense of belonging to a literate community.

How is R5 different from SSR?
1.  The teacher does not read at this time.

2.  The teacher may encourage selection of another book or genre.

3.  Students must reflect and respond about their reading in their log.

4.  Students share their reflections about their book with a peer.

5.  Students hear about a variety of books and how classmates process what they read.
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